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one of the frst black educators to become
a high-ranking administrator in the old Louisville school system. A
native of Louisville who died in 1990, he served the district for 29
years, starting as a teacher in 1949.

This school site provides a large
campus located in the Parkland
Neighborhood of Louisville, one
that can be described as a chal-
lenged urban area. This year over
450 children in grades K-5, in
three classes per grade, were wel-
comed to the start of school by
attending their frst annual Rose
Ceremony.

Abby Terranova described the
community’s Wednesday evening
open house in preparation for the
frst day. “Turnout was far above
what we had anticipated. Parents
dying silk together was a highlight
of the evening after days of helping get the campus ready.” In general,
Abby reports overwhelming community support for this new initia-
tive from among parents and neighbors, but also friends from some
distance. Throughout implementation, advice came all the way from
Circle of Seasons School, an Alliance member in Allentown, PA. The
Waldorf School of Louisville, an AWSNA independent school, has
also offered generous support from lending furniture, to mentoring
new teachers, and embracing regular visits.

“To see all this in action is breathtaking — singing in the hallways!
Children skipping rope, tossing bean bags and doing form drawing,
all with light in their eyes,” was how school founder and current Goal
Clarity Coach, Adrianne Moore, described her experience. Adrianne
is involved with integrating Public Waldorf core principles with the
state-mandated Common Core Standards, addressing assessment
needs, and supporting the school’s all new teaching staff. She de-
scribed the faculty as “hand-picked” from the 100 who applied to
participate in this new venture, and attributes this enthusiasm to the
Catalpa School’s vision of “doing school differently” because “what
we keep doing isn’t working”.

Abby Terranova described the Catalpa school’s faculty as “the best
teachers in the district willing to take on something new.” As every-
where in the Public Waldorf movement, teacher training and profes-
sional development will be a critical endeavor. The Kentahten Teacher
Training program in Crestwood, KY, under the guidance of Mary Goral,
Ed.D, has played an important role in the school’s start-up. Mechelle
Horning, Principal at the Alice Birney School in Sacramento, CA,
one of the oldest Alliance member schools, traveled to Kentucky to
conduct summer teacher training workshops in preparation for the
school’s inaugural year.

To our Catalpa colleagues, the Alliance sends best wishes and wel-
comes you to the striving and joy of the Public Waldorf school move-
ment.

FROM THE ALLIANCE

BY SHANNA MALL,
INTERIM PRESIDENT

utumn has arrived in Alaska, evidenced

by the frst “termination dust” (a light

dusting of snow) that has blanketed the
tops of our surrounding mountains. Each morn-
ing, the crisp chill air reminds us to pull on
that extra layer and get ready for the restoration
that Alaska winter brings. This season of slow-
ing down and refection comes just in time for
our school community to ponder all of the wonderful opportunities that
the joint venture between The Association of Waldorf Schools of North
America (AWSNA) and the Alliance for Public Waldorf Education brings.

Like many others, Winterberry Charter School has held only the high-
est intentions for our program as we have moved through our ongoing
development. Our understanding of ourselves and our community has
continued to deepen along with our understanding of Waldorf educa-
tion. One of the main components of the new Alliance-AWSNA agree-
ment involves creating supports — both within the Alliance and through
collaboration with AWSNA — to ensure the continued growth and
deepening of Public Waldorf education.

Our partnership is committed to supporting each other in bringing the
highest-quality education to all students. This process involves focused
collaboration in developing a clear process for sublicensing that holds
the Core Principles of Public Waldorf Education as its foundation. The
joint venture committee (see page 4) continues to meet on an ongoing
basis to further this shared work.

Given that all schools face limited resources, we are excited that this
collaboration invites more opportunities for sharing resources. This shar-
ing can take many forms, and several options have been outlined in the
Alliance-AWSNA agreement including:

= a commitment to sharing relevant research

= having employees from AWSNA and Alliance schools work together
on shared accreditation

= access to Renewal magazine for staff and communities at a
discounted rate

= access to staff webinar trainings at nominal cost.

The cultivation of collegial relationships is one of the most exciting out-
comes of this agreement. In our community this has included multiple
shared offerings of parent and staff education. Our teachers have got-
ten to collaborate with other teachers within their grade level at other
schools. The more we connect, the more we build trusting relationships
and further the understanding that we have more in common than not.

It is an exciting new era in the biography of Waldorf education in
America. Both the Alliance and AWSNA are committed to serving as
midwives to this birth. We hope to inspire our communities to consis-
tently and committedly choose connection over discord. As we open
ourselves to the future, let us open our arms to each other, remembering
that we do not fear people whose stories we know.



THE INTERVIEW

When Melanie Reiser took on the role of
AWNSA's Leader of Programs and Activities in
Summer 2013, she found herself squarely in the
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ith the arrival of new Common

Core Standards and the CAASPP

testing, educators have been re-
fecting on how we can best assess students
at our Public Waldorf schools. If not CAASPP,
then what and how? As a frst step in tack-
ling the standards and the assessments, the
Alliance engaged Bob Anderson to align the
Waldorf 1-8 curriculum with the California
state standards. Most recently, Mr. Anderson
has begun working on a workbook called The
Waldorf Formative Assessment Handbook.
What is a formative assessment, you might
ask. And how does it differ from a summa-
tive assessment? The Carnegie Mellon Eberly
Center on Teaching excellence sums it up this
way:

“The goal of formative assessment is to
monitor student learning to provide ongoing
feedback that can be used by instructors to
improve their teaching and by students to
improve their learning. More specifcally,
formative assessments:

= help students identify their strengths and
weaknesses and target areas that need work

= help faculty recognize where students are
struggling and address problems immediately.

Formative assessments are generally low
stakes, which means that they have low or
no point value. Examples of formative assess-
ments include asking students to:

= draw a concept map in class to represent
their understanding of a topic

= submit one or two sentences identifying the
main point of a lecture

e turn in a research proposal for early
feedback.

“The goal of summative assessment is to
evaluate student learning at the end of an
instructional unit by comparing it against
some standard or benchmark. Summative as-
sessments are often high stakes, which means
that they have a high point value. Examples of
summative assessments include:

« a midterm exam
= a fnal project

* a paper

e a senior recital.”

The goal of the formative process, according
to Bob Anderson, is to make student learning
quickly and immediately visible to teachers.
As teachers, designing ways to see our stu-
dents’ learning enables us to adjust our teach-
ing to ensure progress. By designing strong
formative assessments, we can collect and
use quantitative as well as qualitative data.
Students will also be empowered by seeing
their own progress clearly.

At Carver, we've designed a four-year meta-
cognitive formative and summative process
for students to review their work bi-annually.

Our frst step was to determine what it is we
wanted to assess. We decided that we needed
to ensure that 1) students were meeting our
graduate profle outcomes and 2) that all
students understood those graduate profle
outcomes in order to meet them. As a faculty,
the process of designing this assessment was
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A small
committee then took these questions
and designed a portfolio for each grade
level. With full faculty collaboration,
we designed a method for students of
each grade level to choose work that
helped them meet each graduate pro-
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